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CHARTER SCHOOL INTENT AND CHARTER REQUIREMENTS

The Charter Schools Act (“Act”) of 1992, codified as California Education Code Section 47600 et
seq., requires each charter school to have a charter that sets forth a reasonably comprehensive
description of the required elements of charter petitions (Education Code Section 47605.6).

The California Legislature, in enacting the Charter Schools Act of 1992, sought to provide
opportunities for teachers, parents, students, and community members to establish and maintain
schools that operate independently from the existing school district structure, as a method to
accomplish all of the following:

(a)

(g)

Improve student learning.

Increase learning opportunities for all students, with special emphasis on expanded
learning experiences for students who are identified as academically low achieving.

Encourage the use of different and innovative teaching methods.

Create new professional opportunities for teachers, including the opportunity to be
responsible for the learning program at the school site.

Provide parents and students with expanded choices in the types of educational
opportunities that are available within the public school system.

Hold the schools established under this part accountable for meeting measurable student
outcomes, and provide the schools with a method to change from rule-based to
performance-based accountability systems.

Provide vigorous competition within the public school system to stimulate continual
improvements in all public schools.

The following sections of this charter explain how Rocketship Los Suenos Academy fulfills the
requirements of Section 47605 of the Act.



AFFIRMATIONS AND DECLARATION

As the authorized lead petitioner, |, Janine Ramirez, hereby certify that the information submitted
in this petition for the renewal of a California public charter school named Rocketship Los Suenos
Academy (the “Charter School” or “RLS” ), submitted to the Santa Clara County Office of
Education (“SCCOE” or “the County”) and located within the Alum Rock Union School District
(“District”) boundaries is true to the best of my knowledge and belief; | also certify that this
petition does not constitute the conversion of a private school to the status of a public charter
school; and further, | understand that if awarded renewal of the charter, the Charter School will
follow any and all federal, state, and local laws and regulations that apply to the Charter Schooal,
including but not limited to:

1. The Charter School will meet all statewide standards and conduct the student assessments
required, pursuant to Education Code Section 60605, and any other statewide standards
authorized in statute, or student assessments applicable to students in non-charter public
schools. [Ref. Education Code §47605.6(d)]

2. Rocketship Education, Inc. declares that it shall be deemed the exclusive public school
employer of the employees of the Charter School for purposes of the Educational
Employment Relations Act, Chapter 10 (commencing with Section 3540) of Division 4 of
Title 1 of the Government Code. [Ref. Education Code §47605.6(b)(6)]

3. The Charter School will be nonsectarian in its programs, admissions policies, employment
practices, and all other operations. [Ref. Education Code §47605.6(e)(1)]

4. The Charter School will not charge tuition. [Ref. Education Code §47605.6(e)(1)]

5. The Charter School shall admit all students who wish to attend the Charter School, unless
the Charter School receives a greater number of applications than there are spaces for
students, in which case it will hold a public random drawing to determine admission. Except
as required by Education Code Section 47605.6(e)(2), admission to the Charter School
shall not be determined according to the place of residence of the student or his or her
parents within the State. Preference in the public random drawing shall be given as
required by Education Code Section 47605.6(e)(2)(B)(i)-(iv). In the event of a drawing, the
chartering authority shall make reasonable efforts to accommodate the growth of the
Charter School in accordance with Education Code Section 47605.6(e)(2)(C). [Ref.
Education Code §47605.6(e)(2)(A)-(C)].

6. The Charter School shall not discriminate on the basis of the characteristics listed in
Section 220 (actual or perceived disability, gender, gender identity, gender expression,
nationality, race or ethnicity, immigration status, religion, sexual orientation, or any other
characteristic that is contained in the definition of hate crimes set forth in Section 422.55
of the Penal Code or association with an individual who has any of the aforementioned
characteristics). [Ref. Education Code Section 47605.6(e)(1)]

7. The Charter School will adhere to all applicable provisions of federal law relating to
students with disabilities, including, but not limited to, the Individuals with Disabilities
Education Improvement Act of 2004, Section 504 of the Rehabilitation Act of 1973, and
Title Il of the Americans with Disabilities Act of 1990.



8.

The Charter School will meet all requirements for employment set forth in applicable
provisions of law, including, but not limited to credentials as necessary. [Ref. Title 5
California Code of Regulations §11967.5.1(f)(5)(C)]

The Charter School will ensure that teachers in the Charter School hold a Commission on
Teacher Credentialing certificate, permit, or other document equivalent to that which a
teacher in other public schools are required to hold. [Ref. Education Code §47605.6(l)]

10. The Charter School takes full and complete responsibility for its use of noncredentialed

11.

12.

13.

14.

15.

16.

17.

18.

19.

employees to provide services throughout the school day, including any impacts its use of
such employees may have on the Charter School’s funding.

The Charter School will at all times maintain all necessary and appropriate insurance
coverage.

The Charter School will keep current all necessary permits, licenses, and certifications
related to fire, health and safety within the building and on school property.

The Charter School will meet or exceed the legally required minimum number of school
days of instruction required by Title 5 California Code of Regulations Section 11960, and
for each fiscal year, offer, at a minimum, the number of minutes of instruction per grade
level as required by Education Code Section 47612.5(a)(1)(A)-(D).

If a pupil is expelled or leaves the Charter School without graduating or completing the
school year for any reason, the Charter School shall notify the superintendent of the
school district of the pupil’s last known address within 30 days, and shall, upon request,
provide that school district with a copy of the cumulative record of the pupil, including
report cards or a transcript of grades, and health information. If the pupil is subsequently
expelled or leaves the school district without graduating or completing the school year for
any reason, the school district shall provide this information to the Charter School within
30 days if the Charter School demonstrates that the pupil had been enrolled in the Charter
School. [Ref. Education Code Section 47605.6(e)(3)]

The Charter School shall maintain accurate and contemporaneous written records that
document all pupil attendance and make these records available for audit and inspection.
[Ref. Education Code Section 47612.5(a)(2)]

The Charter School shall, on a regular basis, consult with its parents and teachers
regarding the Charter School’s education programs. [Ref. Education Code Section
47605.6(d)]

The Charter School shall comply with any jurisdictional limitations to the locations of its
facilities. [Ref. Education Code Section 47605.1] The Charter School will be located within
the boundaries of the District as required by the Education Code.

The Charter School shall comply with all laws establishing the minimum and maximum age
for public school enrollment. [Ref. Education Code Sections 47612(b), 47610]

The Charter School shall comply with all applicable portions of the Elementary and
Secondary Education Act (“ESEA”), as reauthorized and amended by the Every Student



Succeeds Act ("ESSA”").

20. The Charter School may encourage parental involvement, but shall notify the parents and
guardians of applicant pupils and currently enrolled pupils that parental involvement is not
a requirement for acceptance to, or continued enrollment at, the Charter School. [Ref.
Education Code Section 47605.6(n)]

21. The Charter School shall comply with the Public Records Act.
22. The Charter School shall comply with the Family Educational Rights and Privacy Act.
23. The Charter School shall comply with the Ralph M. Brown Act.

24. The Charter School shall comply with all portions of Education Code and State Board Title
5 Regulations which are not otherwise waived under Education Code Section 47610.

February 7, 2020

Lea Petitioner
{ JANINE RAMIREZ



INTRODUCTION

THE STORY OF ROCKETSHIP LOS SUENOS

The story of Rocketship Public Schools and Rocketship Los Suenos began in 1999, when Father
Mateo Sheedy, Pastor of Sacred Heart Parish, created the Juan Diego Scholarship for local,
underprivileged students to attend Santa Clara University. After an extensive search for
candidates, Father Mateo was surprised to discover that among the hundreds of children in his
parish, none of them met the basic academic requirements to qualify them to attend their
hometown college, or any other top-tier university.

Father Mateo immediately began researching ways to solve this problem. He soon became
convinced that the public schools around his parish were failing to educate the children in his
parish and to prepare them to qualify for a college education. He decided that the children of his
parish needed to have an alternative to their neighborhood district school.

Father Mateo Sheedy subsequently focused on the founding of the Sacred Heart Nativity School, a
private Catholic middle school focused on serving low-income youth within the Sacred Heart
Parish community. In founding this school, Father Mateo Sheedy connected with John Danner
who had attended Bellarmine High School (a private Catholic high school) in hopes that he would
philanthropically support the founding of the middle school. John was one of several philanthropic
partners in this endeavor and this experience ignited John's passion in public education and began
to catalyze new opportunities for children and families in the Sacred Heart community.

Unfortunately, Father Mateo Sheedy passed away too soon, but his movement lived on. In 2006,
his parishioners approached John Danner and Preston Smith, two educational entrepreneurs, in
hopes to continue to build on Father Mateo’s vision and create a K-12 pipeline for their children.
Sacred Heart Nativity, Downtown College Prep, and other private Catholic high schools had
created a strong 6-12 pipeline for their children, but a high-quality K-5 option in the neighborhood
was still missing. John and Preston began to focus on developing a new elementary model for
schools in low-income neighborhoods. John Danner was interested in the ways technology could
help personalize education. Preston Smith was a high-achieving principal at a promising
elementary school in a San Jose school district who recognized the impact empowered teachers
and engaged parents can have on student success.

The Santa Clara County Board of Education voted in the fall 2006 to authorize an initial
Rocketship school, and Rocketship One Public School opened in a church on South 10th Street in
downtown San Jose in August 2007. Although the model would go on to evolve in the years ahead,
the school would establish many of the characteristics that would help define the Rocketship
model: personalized learning, an extended school day, parent partnership, college focus, and the
core values of responsibility, respect, persistence, and empathy.



In August 2010, Rocketship Los Suenos (RLS) became the third Rocketship campus to openin San
Jose. In Rocketship tradition, parents united and identified a name that resonates for them.
Families were looking for something new and wanted better opportunities for their kids. Parents
worked hard and wanted the American Dream for their children. This new school represented
hope for families, and that is how they collectively parents agreed on the name: Rocketship Los
Suenos, which literally translates to “the dreams.” This new school embodied their wish of a better
future for their kids, and parents came together to form a community, which was evident early on.
It just so happened some tragedies occured with the first founding families and staff. Although this
was a new school, the strong bond parents formed was remarkable. Ms. Lupe who has been in the
team since the first year specifically quotes how students came together to form fundraisers for
their peers who had suffered a loss in the family. Striving for a dream is a collective effort, and RLS
has definitely taken this approach to student success.

As with all schools, Rocketship Los Suenos has had lots of learning over the years. Principal
Gordon understands that a strong community is a collaborative effort that is not contained in the
classroom, but expands to students outside of the classroom, and inclusive of family. With the
intention of fostering this sense of community, and the ties between school and home, RLS has
focused on creating spaces where families can come and celebrate with their students and school
family. RLS has reinstated community culture events to celebrate different cultures, teach kids
about different cultures, give students the opportunity to be proud of their heritage and
simultaneously, create a space that allows for students, staff and family to come together and
celebrate! Just recently, RLS had a movie night where over 200 parents attended! A testament to
the strong home/school collaboration RLS is revamping in partnership with staff and families.

CRITERIA FOR RENEWAL

In accordance with 5 C.C.R. 11966.5(c), when considering a petition for renewal, the county board
of education shall consider the past performance of the school's academics, finances, and
operation in evaluating the likelihood of future success, along with future plans for improvement,
if any. The county board of education may deny a petition for renewal of a charter school only if
the county board of education makes written factual findings, specific to the particular petition,
setting forth specific facts to support one or more of the grounds for denial set forth, as applicable,
in Education Code sections 47605(b) and 47605.6(b), or failure to meet one of the criteria set
forth in Education Code section 47607(b).

Education Code § 47607(b) states that a charter school must meet at least one of the following
criteria to have its charter renewed:

1. Attained its Academic Performance Index (API) growth target in the prior year or in two of
the last three years, both schoolwide and for all groups of pupils served by the charter
school [§ 47607(b)(1)];

2. Ranked in deciles 4-10, inclusive, on the API in the prior year or in two of the last three
years[§ 47607(b)(2)];

3. Ranked in deciles 4-10, inclusive, on the API for a demographically comparable school in
the prior year or in two of the last three years [§ 47607(b)(3)]; or



4. The entity that granted the charter determines that the academic performance of the
charter school is at least equal to the academic performance of the public schools that the
charter school pupils would otherwise have been required to attend, as well as the
academic performance of the schools in the school district in which the charter school is
located, taking into account the composition of the pupil population that is served at the
charter school [§ 47607(b)(4)(A)].

Effective June 2018, Education Code Section 52052(f) clarifies the API criteria for renewal
charter petitions: “[flor any program identified in law that utilized a calculation pursuant to the
former Academic Performance Index established pursuant to this section, as this section read on
January 1, 2018, the 2013 growth calculation shall be applied for those purposes. For purposes of
paragraphs (1) to (3), inclusive, of subdivision (b) of Section 47607, alternative measures that show
increases in pupil academic achievement for all groups of pupils schoolwide and among
numerically significant pupil subgroups shall be used” Accordingly, the 2013 API growth
calculation may be used to meet the academic threshold requirement for renewal, and alternative
measures shall be used. RLS utilizes alternative measures, as described below.

Further, Education Code Section 47607(a)(3)(A) states: “[t]he authority that granted the charter
shall consider increases in pupil academic achievement for all groups of pupils served by the
charter school as the most important factor in determining whether to grant a charter renewal”
(Emphasis added.)

In addition to the three API criteria described above, the Education Code allows charter schools
and authorizers to use the fourth option under current law, EC 47607(b)(4)(A):

The entity that granted the charter determines that the academic performance of the charter school is at
least equal to the academic performance of the public schools that the charter school pupils would
otherwise have been required to attend, as well as the academic performance of the schools in the school
district in which the charter school is located, taking into account the composition of the pupil
population that is served at the charter school.

When making this determination, the law requires authorizers to evaluate all of the following:
e Documented and clear and convincing data;
e Pupil achievement data from assessments for demographically similar pupil populationsin
comparison schools; and
e Information submitted by the charter school.

As the data presented below shows, RLS has met the criteria for renewal under the Education
Code. Furthermore, over the past five years, RLS students have demonstrated improvements in
pupil academic achievement for all groups of pupils schoolwide and among significant student
subgroups as measured by a variety of assessments. Finally, RLS students have made substantial
progress toward measurable outcomes and achieved at levels not only equal to, but in many cases
far exceeding those of the Alum Rock Union School District and the District schools that its
students would have otherwise attended.

STUDENT ACHIEVEMENT AND GROWTH AT RLS
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CAASPP

In accordance with California laws and regulations, RLS administers the California Assessment of
Student Performance and Progress (CAASPP). The CAASPP and the Common Core State
Standards (CCSS) with which they align are unparalleled in rigor. Students in California are being
asked to engage in and articulate complex, higher-order thinking across content areas, often in
ways they have never previously encountered on performance assessments.

As described above, charter renewal laws mandate that academic performance comparisons
include comparisons to the school district in which the charter school is located and to the district
schools that charter school students would otherwise attend. Academic comparisons must also
take into account the composition of the pupil population that the charter school serves.

RLS is located in the Alum Rock Union School District (ARUSD). (While Rocketship is petitioning to
renew RLS as a countywide benefit charter, the criteria for renewal under Education Code
47607(b), which apply to both district and countywide charters, require a comparison to the
school district in which the school is located. See Education Code Section 47607(b)(4)(A).) A
significant number of RLS students would otherwise attend Cesar Chavez, Clyde Arbuckle, and
San Antonio Elementary Schools, which are the District public elementary schools located in
closest proximity to the RLS campus (hereinafter described as the “comparison District schools”).
Figure 1 below shows the breakdown of RLS’s primary student subpopulations as compared to the
District, the State, and the comparison District schools.

Figure 1

2018-19 Enrollment Demographics, K-5th

Enrolliment % SED' % EL % Hispanic % SwD?
RLS 454 91% 45% 87% 8%
State of CA 2799322 62% 27% 55% 11%
ARUSD 6157 82% 46% 79% 10%
(non-charters)
Santa Clara 120504 38% 31% 38% 10%
County (all
schools)
Cesar Chavez 344 93% 62% 84% 6%
ES
Clyde Arbuckle 223 92% 57% 83% 21%
ES

11



San Antonio ES 344 89% 41% 78% 10%

1-SED = Socioeconomically Disadvantaged, defined as: (1) a student neither of whose parents have
received a high school diploma OR (2) a student who is eligible for the free or reduced-price lunch
program, also known as the National School Lunch Program (NSLP)

2-SwD = Students with Disabilities

Source: California Department of Education, Enroliment Reports
(https://dg.cde.ca.gov/dataquest/dataquest.asp)

Comparison- All Students.

Figure 2
2018-19 CAASPP: % Met or Exceeded Standard
All Students, 3rd-5th Grades
Math ELA
E0% 5504
50%
2 50% .
= 449, .
© 3004 420
o 40% 37% 37% 36%
= 32%
B 300 28%
i
5
w 20% 17%
=
S
10% 7%
0%

Rocketship Stateof Alum Rock Cesar Clyde San Antonio| Rocketship Stateof  Alum Rock Cesar Clyde San Antonio

Los Suenos  California  Union SD Chavez Arbuckle Elementary| Los Suenos California  Umnion 5D Chavez Arbuckle Elementary

Academy Elementary Elementary Academy Elementary Elementary

Source: California Department of Education. Grades 3-5 percentages calculated by Rocketship Public Schools from grade-level data in reseach files downloaded from the
CAASPP website (https:/icaaspp.cde.ca.gow).

As Figure 2 above shows, RLS has met the legal standard under Education Code 47607(b)(4)(A).
RLS outperformed the comparison District schools on Math and two of the three comparison
district schools on ELA. RLS results are higher than the District average in both subjects. The law
requires pupil composition to be taken into account. As Figure 1 above shows, RLS has
significantly higher percentages of SED and Hispanic students than the District. Therefore, RLS
has provided the comparisons below to show how it clearly meets the legal standards among these
subpopulations.

Comparison - Socioeconomically disadvantaged students.

Figure 3
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https://dq.cde.ca.gov/dataquest/dataquest.asp

2018-19 CAASPP: 9% Met or Exceeded Standard
Socioeconomically Disadvantaged Students, 3rd-5th Grades

Math ELA
E0%
53%
= 50%
T
E
S a0% 37% 38% 3506 37%
= 3204 33% 33%
h=]
B 0% 28% 279
i
=
2 20%
o 20° 16%
=
&
10% 504
0%
Rocketship Stateof  Alum Rock Cesar Clyde  San Antenio Rocketship Stateof  Alum Rock Cesar Clyde  San Antenio
Los Suenos California  Union SD Chavez Arbuckle Elementary|Los Suenos California  Union 5D Chavez Arbuckle Elementary
Academy Elementary Elementary Academy Elementary Elementary

Source: California Department of Education. Grades 3-5 percentages calculated by Rocketship Public Schools from grade-level data in reseach files downloaded from the
CAASPP website (https:/icaaspp.cde.ca.gov/).

Approximately 90 percent of RLS students in grades 3-5 are classified as socioeconomically
disadvantaged. Figure 3 shows how RLS’s SED students outperformed the District’s SED average
by 4 percentage points in ELA and 25 percentage points in Math. RLS’s SED students also matched
or outperformed all comparison District schools in both subjects. Furthermore, as Figure 4 below
shows, RLS was the highest performer among District schools in CAASPP Math among SED
students.

Figure 4
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2018-19 CAASPP: Percent Met or Exceeded Standard
Socioeconomically Disadvantaged Students, Math 3rd-5th Grades

School.Name | Math

Rocketship Los Suenos Academy 53%
Learning in an Urban Community with High Achieveme
Adelante Dual Language Academy

Millard McCollam Elementary

Donald J. Meyer Elementary

Linda Vista Elementary

Lyndale Elementary

Ben Painter Elementary

San Antonio Elementary

Thomas P. Ryan Elementary

Cesar Chavez Elementary

Russo/McEntee Academy

Harace Cureton Elementary

Sylvia Cassell Elementary

A. J. Dorsa Elementary

0. 5. Hubbard Elementary

Adelante Dual Language Academy |l

Aptitud Community Academy at Goss

Clyde Arbuckle Elementary

0% 10% 20% 30% 40% 50% a0%

%3 Met or Exceeded Standard

Comparison - English learners

Figure5
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2018-19 CAASPP: 9% Met or Exceeded Standard
English Language Learners, 3rd-5th Grades

Math ELA
32%
T 30%
=]
=]
c
2
Pl
I
o 20%
g 18% 18% 17% 17%
=
“E" 12%
o 10%
2 10% 9% 9%
s 6%
Rocketship Stateof  Alum Rock Cesar Clyde  San Antenio Rocketship Stateof  Alum Rock Cesar Clyde  San Antenio
Los Suenos California  Union SD Chavez Arbuckle Elementary|Los Suenos California  Union 5D Chavez Arbuckle Elementary
Academy Elementary Elementary Academy Elementary Elementary

Source: California Department of Education. Grades 3-5 percentages calculated by Rocketship Public Schools from grade-level data in reseach files downloaded from the
CAASPP website (https:/icaaspp.cde.ca.gov/).

Approximately 49 percent of RLS 3rd-4th grade students are classified as English learners. RLS’s
Math results among ELs is more than triple that of the District, and more than 14 percentage
points higher than the comparison District schools. In ELA, RLS ELs also outperformed the District.

Comparison - Hispanic students.

Figure 6
2018-19 CAASPP: % Met or Exceeded Standard
Hispanic Students, 3rd-5th Grades
Math ELA
51%
50%
-
©
E A0% 40%
& :
& 35% 349
; 33% 200 3% 30
g 30% 26%
= 23%
w
E % 14%
=
s 10%
3%
0%
Rocketship Stateof Alum Rock Cesar Clyde  5San Antonio| Rocketship Stateof  Alum Rock Cesar Clyde San Antonio
Los Suenos  California  Union SD Chavez Arbuckle Elementary| Los Suenos California  Umnion 5D Chavez Arbuckle Elementary
Academy Elementary Elementary Academy Elementary Elementary

Source: California Department of Education. Grades 3-5 percentages calculated by Rocketship Public Schools from grade-level data in reseach files downloaded from the
CAASPP website (https:/icaaspp cde.ca.gov).

Approximately 87 percent of RLS 3rd- 5th graders are Hispanic. As shown above in Figure 6, RLS’s
Hispanic students outperformed the District and all comparison groups in both Mathematics and
ELA.

Longitudinal- All Students

15



Figure 7

CAASPP: 9 Met or Exceeded Standard
All Students: 3rd-5th Graders
Math ELA Legend
ARUSD

s

510
50%

419%

A40% 3004

30%

% Met,/Exceeded

20%

10%

0%
2015 2016 2017 2018 20159 2015 2016 2017 2018 2015
Source: California Department of Education. Grades 3-5 percentages calc ulated by Rocketshlp F'ubllc Schools from
grade-level data in reseach files downloaded from the CAASPP website (hifps:/cazspp.cde.ca.gow).

NWEA MAP

As described above, the Education Code mandates that the most important factor in determining
whether to grant a charter renewal is the increase in pupil academic achievement for all groups of
pupils served by the Charter School

Rocketship uses the nationally-normed Northwest Evaluation Association (“NWEA”) Measures of
Academic Progress (“MAP”) assessments to measure growth throughout the school year in

Reading and Mathematics. The data below shows how students have made significant growth in
both subjects over the past four years of attending RLS.

Figure 8

16



Percent of Students Scoring in Each Quartile on NWEA MAP
Rocketship Los Suenos Academy
Fall 2015 and Spring 2019

Mathematics Reading
Fall 2015 24% 28% 28% 209% 24% 33% 24% 18%
Spring 2013 24% 34% 30% 28% 23%

Quartile

. < 25th percentile
25th - 45th percentile
50th - 74th percentile

. 75th percentile and above

Figure 8 shows how RLS improved academic performance for students enrolled for the last four
school years. Approximately one-quarter of students started 2015-16 in the bottom quartile on
both NWEA Mathematics and Reading. After four years attending RLS, only 12 percent of
students scored in the bottom quartile in Mathematics. Additionally, RLS moved 17 percent of
students from below grade level to above the 50th percentile in Math. Almost two-thirds of
students attending RLS for four years were on or above grade level in Math at the end of
2018-2019 and a majority were on or above grade level in Reading.

Furthermore, as Figure 9 below shows, RLS has maintained a strong majority of students scoring
above the 50th percentile (national average) on the NWEA MAP in Mathematics over the past

four years.

Figure 9
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NWEA MAP: % At/Above 50th Percentile
Rocketship Los Suenos Academy

Mathematics Reading

50
46 46
I I I 43

2015-2016 2016-2017 2017-2018 2018-2019 |2015-2016 2016-2017 2017-2018 2018-2019

&0

32

% At/Above 50th Percentile
L b i
=] =1 =]

[
[o=]

1

]

=)

This data shows that Rocketship’s instructional program works. Students really do make
meaningful growth during their time at RLS. The ability to move such a large percentage from
below to above grade level during a four-year time frame is why we continue to do what we do at
Rocketship; that is, to change the educational trajectories of all our students on our quest to
eliminate the achievement gap.

Additionally, over the past four school years, RLS students averaged approximately 1.1-1.2 years
of growth on both NWEA Reading and Mathematics. This growth is above the national average in
both subjects. As reflected in the absolute results reported above, Figure 10 shows that RLS has
improved its growth rate in Math since 2015-16.

Figure 10

Average Growth Years NWEA MAP Mathematics and Reading

School Year Mathematics Reading
2015-16 1.11 1.12
2016-17 1.18 1.04

18



2017-18 1.17 1.12

2018-19 1.21 1.09

NWEA MAP - Special Education Students

RLS deeply values its special education students and has an Integrated Special Education (“ISE”)
team dedicated to best serving each of them. Figure 11 below shows RLS’s special education
growth over the past four school years. RLS’s growth has been above the national average in Math
for the past four years.

E::)geucrizliEiducation Students: Average Growth Years NWEA MAP Mathematics and Reading
School Year Mathematics Reading

2015-16 1.54 1.05

2016-17 1.54 1.27

2017-18 1.19 0.94

2018-19 1.04 0.88

Furthermore, as shown in Figure 12 below, RLS has reduced the percentage of special education
students scoring in the bottom quartile for NWEA Math over the past four years.

Figure 12

NWEA MAP: % Below 25th Percentile
Rocketship Los Suenos Academy: Special Education Students
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ELPAC/CELDT

In accordance with state requirements, RLS began administering the English Language Proficiency
Assessments for California (ELPAC) as the standardized assessment for English language
proficiency in the 2017-18 school year. The ELPAC replaced the California English Language
Development Test (CELDT), which had been previously administered at RLS. We present results
from both assessments below to demonstrate how RLS’s ELs have had high levels of achievement
on both assessments. (At this time, we have not received any official guidance as to how, if at all,
the ELPAC and the CELDT are aligned.)

ELPAC
The ELPAC contains the following four proficiency levels:
e Level 4 = Well Developed English Skills
o Level 3=Moderately Developed English Skills
e Level 2 =Somewhat Developed English Skills
e Level 1 =Beginning Stage of Developing English Skills
As shown below in Figure 13, RLS had a similar percentage of students scoring at Levels 3&4

(combined) and Level 4 as the comparison District schools and the District.

Figure 13

Summative ELPAC: K-5th Grades

Level 3 &4 Level 4
(Moderately & Well Developed) (Well Developed)

School/District 2017-18 2018-19 2017-18 2018-19
RLS 77% 47% 35% 7%
ARUSD 64% 43% 28% 8%
Cesar Chavez ES 72% 46% 29% 14%
Clyde Arbuckle 49% 34% 18% 3%

ES

San Antonio ES 71% 48% 26% 12%
State of CA 68% 57% 33% 16%
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CELDT
RLS also outperformed the District on the CELDT for the last two years that the CELDT was
administered, as shown below in Figure 14. (“Early Advanced” and “Advanced” were the highest

levels of achievement on the CELDT.)

Figure 14

CELDT % Early Advanced and Advanced

K-5%
School/District Fall 2015 Fall 2016
RLS 38% 30%
ARUSD 30% 28%
Cesar Chavez ES 25% 14%
Clyde Arbuckle ES 23% 26%
San Antonio ES 28% 36%
State of CA 38% 39%
Reclassification

RLS has maintained strong results on the state English Language proficiency assessments even as
it has reclassified its highest performing students who demonstrate English proficiency. For the
past three years, RLS has reclassified 5-14% of EL students in accordance to state policy.

Figure 15
Historical Reclassification Rates
School/District 2015-16 2016-17 2017-18 2018-19
RLS 5.4% 9.8% 6.6% 14.0%
ARUSD (K-8) 11.2% 19.4% 20.5% 14.4%
Cesar Chavez ES 6.7% 13.1% 11.9% 5.3%
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Clyde Arbuckle ES 8.3% 14.6% 15.8% 12.1%

San Antonio ES 16.9% 18.5% 30.8% 26.0%

1-Source: California Department of Education, Annual Reclassification (RFEP) Counts and Rates
(https://dg.cde.ca.gov/dataquest/dataquest.asp)

Dashboard

As the State is no longer using API, we present the 2019 CA School Dashboards below (for the
school year 2018-19) to demonstrate an additional measure of achievement and growth. The
Dashboard uses color-coded performance levels to measure a school’s progress in various
categories, as shown below. Performance levels are based on a school’s current status and change
from the prior year.

£ AN N LA £

Orange Yellow Green Blue

LOAWEST PERFORMAMCE HIGHEST PERFORMANCE

The Fall 2019 Dashboard published four metrics for elementary schools: Suspension Rate
indicator, Chronic Absentee Rate indicator, ELA Academic indicator and Math Academic indicator.
Table 16 reports RLS’s overall performance level for each metric along with the status and growth
components. RLS achieved the highest performance level on the Suspension Rate Indicator and
the second to highest performance level on the Math Academic Indicator. For both indicators, RLS
status had improved from the previous year. RLS earned the middle yellow rating on the Chronic
Absentee Rate indicator and had the second lowest rating on the ELA Academic Indicator dueto a
slight decline in its results from the previous year.

Figure 16

Fall 2019 CA School Dashboard Indicators: Rocketship Los Suenos Academy

Performance Level Color | Current Status Change from Previous
Indicator Year

Suspension Rate

Chronic Absentee Yellow (Level 3) High (10.3%)
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https://dq.cde.ca.gov/dataquest/dataquest.asp

(-4.8%)

ELA Orange (Level 2) Low (-23.2) Declined (-3.1)

Math Green (Level 4) High (13.0) Increased (13.7)

Although RLS only earned a Level 3 on the Chronic Absentee Rate Indicator, the school reduced its
chronic absentee rate in the past year. In 2018-19, RLS was only 0.3% above the “high” current
status threshold and over three percentage points lower than any of the comparison schools.
Figure 17 reports the historical chronic absentee rate for RLS, the District, and the comparison
schools.

Figure 17
Historical Chronic Absentee Rates'

School Year 2016-17 2017-18 2018-19
RLS 14.3% 15.1% 10.3%
ARUSD (K-8, 12.4% 13.5% 14.0%

non-charter)

Cesar Chavez ES 14.4% 16.1% 17.8%
Clyde Arbuckle ES 12.7% 13.1% 19.2%
San Antonio ES 12.4% 10.0% 13.9%

1-Source: California Department of Education, Absenteeism Reports
(https://dg.cde.ca.gov/dataquest/dataquest.asp)

Figure 18 shows that RLS’s Suspension Rate and Math Academic Indicator rating were at least as
strong or stronger than the District or comparison schools. Furthermore, RLS earned a higher
Chronic Absentee Rate indicator performance level than the District or comparison schools.

Figure 18

Fall 2019 CA School Dashboard Indicators

Indicator RLS ARUSD Cesar Clyde San Antonio
Chavez ES Arbuckle ES ES
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Suspension Blue Green Orange Orange Blue
Rate (Level 5) (Level 4) (Level 2) (Level 2) (Level 5)
Chronic Yellow Orange Orange
Absentee Rate (Level 3) (Level 2) (Level 2)
ELA Orange Orange Yellow Orange Yellow
(Level 2) (Level 2) (Level 3) (Level 2) (Level 3)
Math Green Orange Orange Orange Green
(Level 4) (Level 2) (Level 2) (Level 2) (Level 4)

The lowest rated indicator at RLS was the ELA Academic Indicator at Level 2. While RLS’s overall
performance level was equal to or one level below the District comparison schools, RLS had a
stronger current status than the District comparison schools except for San Antonio ES. Figure 19
reports the current status for the ELA Academic Indicator. In 2018-19, RLS was less than two
points below San Antonio ES.

Figure 19

School Year

RLS
ARUSD (K-8)
Cesar Chavez ES

Clyde Arbuckle
ES

San Antonio ES

RLS ELA Academic Indicator

Overall Rating

Level 2

Level 2

Level 3

Level 2

Level 3

18-19 ELA Status

23.2 pts below standard

29.4 pts below standard

33.6 pts below standard

69.1 pts below standard

21.4 pts below standard

RLS AS PART OF THE ROCKETSHIP PUBLIC SCHOOLS NETWORK

Change from Previous
Year

3.1 decline

0.1 decline

13.1 increase

4.5 decline

9.2 increase

Rocketship Los Suenos is part of a network of high-performing charter schools that is centrally
governed and operated by Rocketship Education d/b/a Rocketship Public Schools (“Rocketship” or
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“RPS”), a non-profit public benefit corporation with 501(c)(3) status. As further described in below,
Rocketship Public Schools is governed by a Board of Directors comprised of diverse and
experienced community leaders with a broad range of expertise in relevant fields, including
academics, education reform, community engagement, finance, management, real estate, law, and
fundraising.

The Board is ultimately responsible for the operation and activities of each Rocketship school.
Board members have a responsibility to solicit input from, and opinions of, both school staff and
students’ parents regarding issues of significance and to weigh the input and opinions carefully
before taking action. We have also expanded our Regional Advisory Board, which is comprised of
the parent presidents of the School Site Council of each of Rocketship school in San Jose. The
primary responsibility of the Regional Advisory Board is to serve as a formal structure giving voice
to Rocketship student, family, and community needs in cities and counties where Rocketship
operates a school. The Advisory Board frequently provides advice and counsel to Rocketship’s
executive leadership; provides meaningful input to the Board of Directors on topics such as plans
and strategies for parent engagement, program and operational improvements, and staff
development; builds local partnerships to enhance the quality and sustainability of Rocketship
schools; and speaks publicly at local events, political forums, and site visits to provide a local
perspective to regional issues.

In addition to benefiting from a deeply experienced Board of Directors, the Charter School
receives management services from our centralized network staff. As we have expanded our
network and reach over the past decade, we have focused on building organizational capacity to
maintain high-quality schools while also fueling growth. We have worked to develop and
consistently apply strong functional expertise in each of the areas that comprise the complexity of
school management (i.e. academic and social-emotional instruction, talent, community relations,
finance, strategy, operations, legal, technology, human resources). Our centralized management
structure is further described below.

ELEMENT A: THE EDUCATIONAL PROGRAM

“The educational program of the charter school, designed, among other things, to identify those whom the
charter school is attempting to educate, what it means to be an "educated person" in the 21st century,
and how learning best occurs. The goals identified in that program shall include the objective of enabling
pupils to become self-motivated, competent, and lifelong learners.”

“The annual goals for the charter school for all pupils and for each subgroup of pupils identified pursuant
to Section 52052, to be achieved in the state priorities, as described in subdivision (d) of Section 52060,
that apply for the grade levels served, or the nature of the program operated, by the charter school, and
specific annual actions to achieve those goals. A charter petition may identify additional school priorities,
the goals for the school priorities, and the specific annual actions to achieve those goals.”

- Education Code Section 47605.6(b)(5)(A)(i)-(ii)

MISSION, VISION, AND MODEL

There is a significant and growing gap in student achievement in our country. It's a gap between
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ethnic groups, between income levels, even between neighboring communities in the same city.
Regardless of which side we're on, ultimately, the achievement gap affects us all.

The achievement gap is bigger than grades and standardized tests. It affects dropout rates, college
graduation, employment, lifetime earnings, and quality of living. And it’s a perpetual cycle,

persisting for generation after generation in the same community.

MISSION STATEMENT

To catalyze transformative change in low-income communities through a scalable and sustainable
public school model that propels student achievement, develops exceptional educators, and
partners with parents who enable high-quality public schools to thrive in their community.

Rocketship’s mission is to eliminate the achievement gap by graduating all students at or above

grade level. Our goals include the following:

Rocketship students will graduate from Rocketship at or above grade level.

Rocketship students will become self-motivated, competent, and lifelong learners.

Rocketship students will develop a deep love of learning.

Rocketship will provide parents with a path for their children to take in order to have the

best chance to attend a four-year college.

e Rocketship will encourage our alumni both to become leaders in their community and help
others achieve their goals.

VISION STATEMENT
Eliminate the achievement gap in our lifetime.

ROCKETSHIP MODEL

The Rocketship model is built on three foundational pillars of excellence, which we believe are the
key to our continued success as we work to close the achievement gap in California and beyond.

Rocketeer Students: Personalized Learning and Growth. We all learn in our own unique ways. From
the time we're children until long after we leave school, each person has their own way of learning
and advancing. Unfortunately, the traditional school system doesn't allow for that. Our students
(called Rocketeers) get personalized instruction targeted to their needs and tailored to their
unique learning styles. Our blended learning model combines traditional instruction, technology
and tutoring, allowing every Rocketeer to learn at their own pace. And best of all, this model works
for all students in the Rocketship program, whether they are catching up or racing ahead.

Teachers and Leaders: Elevating and Celebrating Instruction. Teachers and leaders are one of the
most important factors in student success. To ensure our students have access to the best
teachers and leaders, we provide dedicated coaching, professional development, and leadership
programs to help them grow professionally and personally—regardless of their experience level.
We elevate and celebrate teaching, providing exciting and rewarding careers where educators feel
empowered, appreciated, and valued. We help our teachers grow using embedded learning
opportunities, personalized coaching and customized training as part of the regular workday. And
we grow our leaders from within our schools, providing on-the-job leadership and principal
training programs with a clear path towards long-term career goals.
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Rocketeer Parents: Leaders in the Home, the School, and the Community. Engaged parents are
essential to eliminating the achievement gap. We work with our parents to help them become
powerful advocates for their children and their communities. We work directly with parents,
helping them become leaders at home, in the schools, and in the community. This includes helping
with homework, managing the household and serving as a positive role model for their children,
leading community meetings, planning school-wide events, advocating for their children’s needs,
assisting in the teacher and leader interview process, being active members in the community,
participating in advocacy groups and school boards, and standing up for their students and their
schools.

TARGET SCHOOL POPULATION - WHOM THE SCHOOL IS ATTEMPTING TO EDUCATE

As described above, Rocketship’s program is designed to serve students who are or may be at risk
of achieving below grade level. The average Rocketship student is between one and two years
behind grade level upon entry. Although all Rocketship schools are open to all students, and we do
not discriminate on the basis of race, ethnicity, or any other actual or perceived characteristic, we
do target students from predominantly low-income neighborhoods where access to high-quality,
high-performing schools is limited. We believe that these students will derive the most benefit
from our model, which is further described in our petition.

The vast majority of students that we serve are socioeconomically disadvantaged. As shown
below, our network has experience working with students from a diverse range of backgrounds,

including Hispanic/Latino, Black/African American, and Asian students as well as English learners
and a full continuum of students with disabilities..

Figure 19

Rocketship Los Suenos Demographic Data* 2015-2020

School Year % Hispanic | % Black/ % White % Asian % EL % SED % SPED
African
American
2015-2016 87.8% 2.1% 0.5% 8.8% 55.9% 89.3% 4.6%
2016-2017 88.0% 1.8% 0.2% 6.6% 51.4% 88.6% 6.6%
2017-2018 85.3% 1.4% 0.8% 8.7% 59.2% 89.2% 8.1%
2018-2019 68.7% 0.7% 0.7% 5.3% 44.9% 91.4% 8.4%
2019-2020 88.3% 0.7% 0.9% 7.4% 57.2% 89.0% 11.5%

*Source: Rocketship official demographic data (data for the 2019-2020 school year is preliminary)
Definitions: EL = English learner, SED = socioeconomically disadvantaged, SPED = special education students
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ROCKETSHIP’S HISTORY SERVING OUR TARGET POPULATION

Rocketship has a long history of successfully serving our target population throughout the Bay
Area and beyond.

Rocketship’s story began back in 1999, when Father Mateo Sheedy, Pastor of Sacred Heart Parish,
created the Juan Diego Scholarship to Santa Clara University. After an extensive search for
candidates, Father Mateo was surprised to discover that, among the hundreds of children in his
parish, none of them met the basic academic requirements to qualify them to attend their
hometown college, or any other top-tier university.

Father Mateo immediately began researching ways to solve this problem. He soon became
convinced that the public schools around his parish were failing to educate the students in his
church. He decided that the children of his parish needed to have an alternative to their
neighborhood district school.

Unfortunately, Father Mateo Sheedy passed away too soon, but his movement lived on. In 2006,
his parishioners approached John Danner and Preston Smith—two educational entrepreneurs
who were developing a new model for schools in low-income neighborhoods. John Danner, a
former software engineer, was interested in the ways technology could help personalize
education. Preston Smith was a young principal at a promising elementary school in San Jose who
recognized the impact empowered teachers and engaged parents can have on student success.

Rocketship Mateo Sheedy Elementary opened soon after and our students quickly showed strong
results in academic achievement. In fact, Rocketship Mateo Sheedy became the highest ranked
low-income elementary school in Santa Clara County and the seventh ranked school in California.
As more families joined the waiting list, we realized the need for even more high quality schools in
the San Jose community. The founders decided to expand its nonprofit benefit corporation,
Rocketship Public Schools, to serve other schools in the neediest neighborhoods.

Rocketship Public Schools has taken the successful model pioneered at Rocketship Mateo Sheedy
Elementary School and translated it into critical systems necessary for successful replication.
Rocketship Public Schools provides each of its schools with systems and support for Curriculum,
School Leadership, Operations, Finance, Legal, Online Technology, Human Resources, and other
services. By capturing best practices, Rocketship allows each of its schools to avoid many of the
startup hurdles faced by most charters and quickly produce strong academic results and a solid
school culture by focusing on the key levers that drive student achievement.

As of the 2019-20 school year, Rocketship operates thirteen schools in California. Ten of these
schools are in San Jose, where we have grown to become a well-established presence over the
past decade. We also have a campus in Redwood City, which opened in the 2015-16 school year. In
the 2016-17 school year, we opened a new school in Concord as part of our movement to expand
and serve students deep into the East Bay. Also, in furtherance of this movement, we opened
Rocketship Delta Prep in Antioch in 2018.
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Five years ago, California launched a new state assessment aligned to Common Core State
Standards. And for the fifth year in a row, our Rocketeers’ performance improved in both math and
English Language Arts (ELA). Our Rocketeers continue to outperform similar students in every
district where we operate by large margins. Once again, Rocketship ranks in the top 10% of all
California elementary school districts and charter schools who serve a population of
predominantly disadvantaged students.

Furthermore, our Rocketeers stay ahead in middle school. Rocketship engaged SRI International,
an independent nonprofit research center, to conduct a three-year study on the performance of
our Rocketeers in middle school. The study followed nearly 2,000 students in seven San Jose
middle schools with high concentrations of Rocketship graduates. SRI rigorously investigated
academic performance, social and emotional skills, and student confidence navigating the middle
school transition. Rocketeers are a year ahead of their classmates in math and reading after the
first and second years of middle school. Over 80% of Rocketeers reported high levels of key
character skills associated with long-term success including self-efficacy, motivation, and grit. And
the vast majority of Rocketeers attribute their preparedness for middle school to their elementary
experience on every factor examined, including: preparing them to work hard (91%), learn new
things (90%), work in groups (89%), study for tests (85%), keep track of assignments (88%), and
learn independently (77%).

We also have diverse experience opening new schools in other regions throughout the country.
We opened our first school in Milwaukee in 2013, followed by two schools in Nashville in the
subsequent two school years. During the 2016-17 school year, we opened our first school in
Washington, D.C, followed by a second in 2017-2018. Most recently, in the 2018-19 school year,
we opened a second school in Milwaukee. Though geographically different, each of our school
launches shares the common experience of profound community and parent involvement. As
described above, we begin working with local community stakeholders, parent leaders, and
prospective families well before our doors open for the first time. We host community meetings,
informational sessions, and even educational events (e.g. family reading night) to establish
meaningful connections with our Rocketeers.

TARGET ENROLLMENT

Figure 20 shows RLS’s enrollment over the past five years.

Figure 20
2015-2016 2016-2017 2017-2018 2018-2019 2019-2020
TK n/a n/a 23 24 24
K 106 89 93 75 76
1 107 100 74 86 75
2 107 91 92 72 88
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3 104 108 81 86 69
4 108 82 94 79 83
5 49 28 26 32 37
Total 581 498 483 454 444

Currently, Rocketship uses PowerSchool for student attendance accounting and reporting.

For more details on our enrollment projections and grade level breakdowns over the first five
years of operation, please see our Budget Narrative attached as Appendix 1.

OUR EDUCATIONAL PHILOSOPHY

WHAT IT MEANS TO BE AN EDUCATED PERSON IN THE 21°" CENTURY

We believe that an educated person in the 21 century possesses a depth and breadth of academic
and critical life skills that will enable him/her to develop into a self-motivated, competent, lifelong
learner.

The academic skills that we strive for our students to develop are rooted in critical thinking,
problem-solving, and metacognition. To meaningfully contribute to and participate in this
increasingly global society, we believe that students must not only possess an extensive
knowledge base, but also skills on how to analyze and access more information. Students must be
prepared to apply things they have learned to solve novel problems, think critically and creatively,
and communicate precisely and effectively across many different mediums. Students must be
prepared to work with and adapt to rapidly-changing technological resources. Students should
also have the ability and disposition to explore the thinking and learning process and to explain
their rationales to others.

The critical life skills that we strive for our students to develop are rooted in sense of self,
relationship and social skills, and commitment to learning. We believe that students must be able
to work cooperatively and collaboratively with diverse backgrounds, perspectives, and cultures.
They will need strong and resilient social and emotional skills to be prepared to formulate healthy
relationships at school, at home, and in the workplace. Through it all, students must remain
focused and motivated as they learn and grow both inside and outside the classroom. Students
should be motivated to pursue goals and take responsibility for academic, social, and emotional
self-development.

Rocketship’s program focuses on academic and critical life skills designed to help students flourish
in multiple aspects of their lives during their time at Rocketship and beyond.
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PERSONALIZED LEARNING

At Rocketship, personalized learning is about reaching each student with the right content at the
right time using the right method of instruction. Our teachers lead the learning process for every
single student we serve in both whole group grade level instruction and differentiated instruction
that meets students at their individual level. We use tutors and adaptive online learning programs
to augment teacher led instruction and provide valuable time for students to practice new
concepts and develop the mastery they need to advance. This carefully orchestrated combination
of instructional methods is made possible through robust and regular data streams that highlight
where students need support to achieve mastery - from concept acquisition all the way through
practice and repetition. This is how we ensure we are optimizing our teachers’ talent and
instructional time, targeted in our tutoring, and purposeful in our use of technology.

Personalization is critical to our Rocketeers’ success. We enroll students at all grade levels every
year. Many of our students, particularly those in the upper grades, arrive at Rocketship
performing far below grade level and with a diverse set of needs. We address these gaps by
coupling a holistic instructional model that addresses academic and social-emotional needs via
purposeful student groupings in class with thoughtfully-planned instructional opportunities in the
Learning Lab through adaptive online programs and tutoring. By providing multiple opportunities
to pursue mastery of content, Rocketship’s approach to personalized learning allows Rocketeers
to make gap-closing gains in academic performance. Importantly, we strive for this growth for
every single Rocketeer, every single school year. We do not just enroll kindergarteners and count
on five years at Rocketship to realize the results we are after.

Our instructional model is based on our beliefs that learning best occurs in the following ways:

e Through a thoroughly-planned, standards-aligned academic curriculum that centers on
higher-order critical thinking and complex problem solving and that authentically
integrates a variety of content throughout the school day.

e Through instruction in critical life skills that include teaching core values, strong
behavioral skills, and habits of excellence.

e Through personalized instruction that includes targeted interventions and blended
classroom-based and adaptive online learning.

Through differentiation and integrated supports for special student populations.

Through data-driven instruction, planning, and analysis.

Through careful selection of educators, and consistent and rigorous intellectual
professional development and growth opportunities to keep teachers and staff members
invested and effective.

CURRICULUM AND INSTRUCTION

STANDARDS-ALIGNED CURRICULUM

The Rocketship curriculum follows California’s adoption of the Common Core State Standards
(“CCSS”) for English/Language Arts and Mathematics; the Next Generation Science Standards
(“NGSS”); English Language Development (“ELD”) and state standards and framework for other
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content areas including Social Studies and Visual and Performing Arts.'

In order to meet the rigor of the CCSS and the wide range of complex cognitive skills that require
students to both engage in and articulate higher-order thinking across content areas, our
classroom instructional practices teach students to not only build skills but then to apply their
understandings in a diverse variety of tasks and settings. These practices also help further the
academic skills that, as described above, we believe all educated persons in the 21° century must
possess.

Along with our students, our teachers are required to make their own cognitive leaps as they align
their classroom practices to the rigor of the CCSS and CAASPP. Rocketship’s centralized network
Achievement Team is tasked with designing an intellectual preparation process to best set
teachers and students up for short and long-term success. The Achievement Team partners with
teachers and School Leaders (school principals and assistant principals) to develop plans and
materials that span from long-term curriculum maps to daily lessons. Teachers also meet regularly
throughout the school year with their school-based coaches and members of the Achievement
Team to explore content covered in various units, thinking about questions like “what are the key
understandings and skills needed for the relevant standards?” and “what should students be able to
do/produce if they have mastered the standard?”

Additionally, the Achievement Team maps out the actual sequence of the particular unit,
determining which content teachers will teach on each day to solidify student understanding. The
Achievement Team works year-round to dissect, analyze, and further investigate the standards for
all content areas that we teach, including English/Language Arts, English Language Development,
Mathematics, Science, Social Studies, and Visual and Performing Arts. The Achievement Team,
along with Rocketship’s network Schools Team and Analytics Team, also design and analyze
standards-based assessments throughout the year to help design instruction and track student
progress. Through it all, we constantly share our learnings with teachers and School Leaders and
develop processes for receiving feedback from the “ground level” We make adjustments as
necessary to ensure that our teachers continue to feel motivated, supported, and prepared and
our students continue to make significant growth.

. . . . . .2
The below sections provide further details on our curriculum and instruction.

ELA/LITERACY

CCSS-ALIGNED INSTRUCTION

Core Beliefs about Literacy Instruction

! Pursuant to CA Education Code 60605.

2 These sections describe our instruction as it is currently being implemented in accordance with the CCSS. We
constantly monitor any changes in the state standards and assessment systems and may at times adjust elements
of our instruction, curriculum, and/or teaching materials to ensure that teachers and students are best being
equipped for mastery. In accordance with Education Code Section 47607, we will notify our authorizer at any time
should any adjustment become of the magnitude that may constitute a material revision to our charter.
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1. We believe that all students can and must learn lifelong reading habits and a love of
reading, which only happens when families, educators and teachers in our community
cultivate lifelong reading habits and a love of reading with our students.

2. We believe teachers must provide necessary and appropriate scaffolds for students to
experience productive struggle with rigorous text and content.

3. We believe that all components of language development--reading, writing, speaking and
listening--reinforce students to become fervent readers and confident communicators.

4. We believe rigorous discourse is at the heart of great instruction, which must be buoyed by
rich language and accountability for ideas by all participants.

5. We believe all instructional choices should build independence in learners to set them up
for future success.

Each of the elements of our reading and writing instruction are focused on the CCSS for English/
Language Arts (ELA) and Literacy. For each of the strands called for in the CCSS (reading, writing,
speaking and listening, and language, each further described below), our instruction includes the
College and Career Readiness anchor standards and their accompanying grade-specific standards
to ensure that our students are on track to meet end-of-year expectations. The ELA/ELD
framework has also provided guidance to instructional materials and the key themes of the
ELA/ELD framework are embedded throughout the instructional program. Specific ELD standards
are selected for each unit to amplify the core CCSS-ELA standards and are sequenced to help
students reach English proficiency as quickly as possible.

Transitional Kindergarten: In accordance with Cal. Ed. Code Section 48000(f), we have aligned our
transitional kindergarten curriculum to the California Preschool Learning Foundations standards
in the following areas: (1) develop an understanding of the organization and basic features of print,
spoken words, syllables, and sounds (phonemes); (2) extend their understanding and usage of
language to communicate with others effectively, use an increasing variety and specificity of
accepted words for objects, actions, and attributes encountered in both real and symbolic
contexts; (3) develop age-appropriate grammar, recognize print conventions conventions and
understand that print and understand that print carries carries meaning; (4) develop an
understanding of age-appropriate text read aloud, motivation for literacy activities. and broad
range of literacy activities; (5) demonstrate increasing writing skills.

Reading Strand. In accordance with the CCSS for ELA/Literacy, our reading instruction for both
literature and informational text focuses on the anchor and grade-specific standards in the
following areas: (1) key ideas and details (i.e. determining central ideas and themes, making logical
inferences from text, analyzing how ideas and characters develop); (2) craft and structure (i.e.
analyzing meaning, structure, and point of view of a text); (3) integration of knowledge and ideas
(i.e. evaluating content, comparing information from multiple sources); and (4) range of reading
and level of text complexity (i.e. reading and comprehending complex literary and informational
texts). As a result of the reading instruction component, students develop deep content
knowledge and apply meaning making skills through discourse and rich texts. We also teach the
reading standards for foundational skills, which include print concepts, phonological awareness,
phonics and word recognition, and fluency. Our instructional strategies for teaching reading are
further described in the following section.

Writing Strand. Our writing instruction focuses on the anchor and grade-specific standards in the
areas of (1) text types and purposes (i.e. learning to write narratives, informative/explanatory
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texts, arguments, and a variety of other subgenres); (2) production and distribution of writing (i.e.
producing and sharing clear, coherent and organized writing through a well-planned writing
process); (3) research to build and present knowledge (i.e. assessing the credibility of sources,
analyzing research, and integrating findings to support writing); and (4) range of writing (i.e.
writing over short and long time frames for a variety of purposes and audiences). As illustrated in
the ELA/ELD framework, writing instruction leads to effective expression, by applying language
and foundational skills.

Speaking and Listening Strand. Our speaking and listening instruction, which we integrate not only
into our ELA/Literacy lessons but also throughout the entire school day, focuses on the anchor and
grade-specific standards in the areas of (1) comprehension and collaboration (i.e. preparing for and
participating in a wide range of conversations with diverse partners, integrating and evaluating
integration presented in a variety of formats, and evaluating other speakers’ reasoning and
rhetoric); and (2) presentation of knowledge and ideas (i.e. presenting findings with supporting
evidence, making strategic use of media and data displays to express ideas, adapting speech to a
variety of tasks). By integrating the ELD standards focused on “collaborative conversations” and
“interacting in meaningful ways”, students can learn skills to help them engage in discourse.

Language Strand. Our language instruction focuses on the anchor and grade-specific standards in
the areas of (1) conventions of standard English (i.e. grammar, usage, capitalization, punctuation);
(2) knowledge of language (i.e. understanding how language functions in different contexts); and
(3) vocabulary acquisition and usage (i.e. using context clues to determine the meaning of
unknown words, understanding figurative language and word relationships, acquiring and using a
range of academic language). The “How English Works” strand of the ELD standards are used in
tandem with the CCSS language standards in both our curriculum and instruction to support
language acquisition and use.

Additionally, we are committed to focusing our instruction on the three new emphases in the
CCSS for ELA/Literacy (also called “shifts” from the previous standards). These emphases include
(1) regular practice with complex texts and their academic language; (2) reading, writing, and
speaking grounded in evidence from texts, both literary and informational (i.e. asking students to
answer not solely from their prior knowledge but rather from a close, careful reading of the text);
and (3) building knowledge through content-rich information (i.e. students are immersed in
information about the world around them, especially through content-rich nonfiction). We
understand that these three emphases were developed in response to the growing literacy
demands of college and the workforce, and we are committed to launching our Rocketeers on a
path of long-term success beginning at the earliest age.

COMPONENTS OF OUR LITERACY INSTRUCTION

Our reading and writing instruction includes four different components to teach the standards
and strands described above: (1) explicit teaching of the building blocks of literacy; (2) explicit
teaching of reading comprehension skills; (3) application of the building blocks and reading
comprehension skills; and (4) explicit teaching of writing skills and process.

Explicit teaching of the building blocks of literacy. Our instructors teach phonics (sound-spelling

relationships), phonemic awareness (distinguishing individual sounds within words), and language
arts (word and structural analysis); and fluency.
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e Phonics: Students learn to relate sounds to spellings to decode words. Our instruction will
include concepts like the alphabetic principle, long and short vowel sounds, consonant and
vowel combinations, consonant clusters, diphthongs, digraphs, and variant vowels.

e Phonemic awareness: Students learn how to distinguish individual sounds (phonemes)
within words. Our instruction will include activities like categorization (recognizing the
“odd” sound in a word), isolation (identifying a single sound in a word), rhyming,
segmenting (separating spoken words into individual sounds), and oral blending
(combining individual sounds in a word).

e Language arts: Our instruction zooms in on the concept of word and structural analysis,
engaging in in-depth study of topics like morphemes (i.e. prefixes, suffixes, root words),
compound words, homophones, and syllabication.

e Fluency: Our instruction focuses on helping students acquire automaticity (rapid and
automatic word recognition) and prosody (reading with phrasing and recognition of
punctuation). Our teachers build students’ fluency through modeling of good oral reading,
teaching students phrasing, and offering many opportunities for students to practice with
guidance and support (i.e. repeated reading). Additionally, teachers expose students to
high-frequency words and sight words to allow students to focus less energy on decoding
and more on comprehension during their reading lessons.

Explicit teaching of reading comprehension skills. Reading comprehension instruction occurs at all
grade levels. Teachers identify a CCSS-aligned standard and objective for the lesson. Teachers
model the skill as well as the metacognition (thinking about the comprehension that students will
be asked to do in their own reading). Teachers read with the students, making pre-designated
stops to highlight the skill and ask students to also interact with the text themselves, either in
small groups or individually, and practice the skill.

Reading comprehension instruction may also take the form of a read aloud, where teachers will
use an anchor text to model a particular reading skill/strategy. The teacher defines the skill,
explains why good readers use the skill, and models how to apply the skill. The teacher may also
provide either a preview of the text or a summary from the previous day’s reading, including
review of specific vocabulary words. The teacher then reads the text, modeling fluency, and takes
pre-planned pauses to do a “think aloud” to describe the comprehension strategies he/she is using,
any comprehension problems that he/she is encountering as well as ways to address them, and
continues to build enthusiasm and engagement about the text. Teachers also assess
comprehension of the text by posing literal, inferential, and critical thinking discussion questions.

The application of literacy and reading comprehension skills. This element of our reading instruction
occurs primarily through guided reading, which is the linchpin of the literacy and comprehension
skills that we teach. Our guided reading primarily occurs in small, homogeneous groups, and
instruction is focused on what each individual student needs in the moment to advance in reading
ability.

We use assessments as the starting point for our guided reading instruction. Our assessments,
particularly the STEP assessment system and Fountas and Pinnell Literacy Assessment, are
designed to provide teachers with critical and targeted information on how students process
information and read texts. Teachers use this data to gauge students’ approximate “reading levels,’
assess reading growth over time, and plan guided reading instruction. Teachers’ plans include
selecting a text that will give multiple opportunities for students to practice a skill or strategy,
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designing a pre-reading activity to focus students, observing students during reading, and leading
a comprehension conversation to practice and assess students’ comprehension.

Our students may also practice reading comprehension through independent reading. Our
teachers are trained to organize leveled libraries, which include multiple text formats and reading
levels, various genres, a range of content areas, and appeal to students’ interests. Our teachers
also set independent reading expectations with their students and develop ways to hold them
intellectually accountable.

The explicit teaching and application of writing skills and the writing process. Our writing instruction
includes both teacher-driven and student-driven components. Using the CCSS-aligned long-term
unit plans, teachers teach various writing skills, strategies and features. Our Content Team also
develops writing rubrics that mirror the level of rigor that students encounter under the CAASPP
assessments and regularly assess student achievement and progress throughout the year.

As further described below in our Special Populations section, we also incorporate the English
Language Development (ELD) standards into our ELA/Literacy block through both integrated and

designated instruction.

INSTRUCTIONAL PLANNING AND PREPARATION

As described above, our teachers and school leaders are provided with a plethora of resources to
effectively and efficiently plan and prepare their ELA/Literacy instruction. These include:

e Scope and sequence curriculum maps, which lay out the standards-aligned objectives for
each unit throughout the school year.

e Unitplans

e Sample daily lesson plans

e Fiction and nonfiction texts that correlate with the lesson plans, objectives, and units

Resources for ELD planning include:
e Models of visual supports for Integrated ELD
e Designated ELD lesson plans
e ELD focused unit processing and planning questions

Appendix 2 includes a scope and sequence map for Humanities.

MATHEMATICS

CCSS-ALIGNED INSTRUCTION

Core Beliefs for Mathematics Instruction:

e The heart of effective mathematics instruction is an emphasis on thinking, problem solving
and reasoning, which must sit on a foundation of purposeful practice and the building of
strong fluency and automaticity in basic math facts and procedures.

e Effective Mathematics instruction should stimulate inquiry and curiosity within students
and teachers.
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e All students can demonstrate mastery given the supports they need in the STEM
classroom.

e Mathematics is a language we teach - one that allows us to communicate precisely, notice
patterns and infer future outcomes, and helps us explain the world we observe.

Our mathematics instruction is centered on the CA CCSS for Mathematics (CA CCSSM). Lessons
incorporate the CA CCSSM’s eight Mathematical Practice Standards, which are designed to
develop students’ broader mathematical understanding across all grade levels, as well as the CA
CCSSM’s Content Standards, which are a progression of grade-level specific mathematical topics.

Practice Standards. We believe that all students should develop the varieties of expertise that are
reflected in the practice standards, as these standards are designed for all levels of mathematical
maturity and will enable students to become strong in mathematics even beyond their elementary
school experience at Rocketship. The eight practice standards, as well as a brief summary of what
proficiency looks like for each of them under the CA CCSSM, are described below.

e Make sense of problems and persevere in solving them: Proficient students will be able to
explain to themselves the meaning of a problem, plan a solution pathway, consider
analogous problems, monitor and evaluate progress toward a solution, and check their
answers using a different method.

e Reason abstractly and guantitatively: Proficient students will be able to make sense of
guantities and their relationships, create a coherent representation of the problem at
hand, consider the units involved, and know how to use different properties of operations
and objects.

e Construct viable arguments and critigue the reasoning of others: Proficient students will
make conjectures and build ways to explore them, recognize and use counterexamples,
make plausible arguments about data, distinguish logical vs. flawed reasoning, justify and
communicate their conclusions

e Model with mathematics: Proficient students will apply the mathematics they know to
solve problems arising in everyday life (even if this is as simple as writing an addition or
subtraction equation to describe a situation). Proficient students will also be able to
identify important quantities in practical situations and map relationships using tools such
as diagrams, two-way tables, graphs, flowcharts, and formulas.

e Use appropriate tools strategically: Proficient students will be able to consider the
available grade-appropriate tools when solving a problem, make mathematical models, and
identify external mathematical resources.

e Attend to precision: Proficient students will use clear definitions, articulate the meaning of
chosen symbols, carefully specify appropriate units of measure, calculate accurately and
efficiently, and provide explanations of their reasoning.

e Look for and make use of structure: Proficient students will discern patterns, deconstruct
equations, and shift perspectives.

e Look for and express regularity in repeated reasoning: Proficient students will look for
repeated calculations and shortcuts, notice regularity, and maintain oversight of
calculations they are working to solve.

Content Standards. While the practice standards describe the ways in which mathematics learners
should be engaging with subject matter, the content standards include the actual grade-specific
subject matter. They are designed to work in conjunction with the practice standards. The CA
CCSSM Content Standards identify several “critical areas” of focus for each grade level, on which
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we center our mathematics instruction.

Transitional Kindergarten: (1) developing important aspects of counting, including
cardinality and 1:1 correspondence, (2) sorting & classifying objects by shared attributes,
(3) developing a basic understanding of geometric properties of everyday objects. Note:
Per Cal. Ed. Code Section 48000(f), we have aligned our transitional kindergarten
curriculum to the California Preschool Learning Foundations standards.

Kindergarten: (1) representing, relating, and operating on whole numbers, initially with
sets of objects; and (2) describing shapes and space.

Grade 1: (1) developing understanding of addition, subtraction, and strategies for addition
and subtraction within 20; (2) developing understanding of whole number relationships
and place value; (3) developing understanding of linear measurement and measuring
lengths as iterating length units; and (4) reasoning about attributes of, and composing and
decomposing geometric shapes.

Grade 2: (1) extending understanding of base-ten notation; (2) building fluency with
addition and subtraction; (3) using units of measure; and (4) describing and analyzing
shapes

Grade 3: (1) developing understanding of multiplication and division and strategies for
multiplication and division within 100; (2) developing understanding of fractions,
especially unit fractions; (3) developing understanding of the structure of rectangular
arrays and area; and (4) describing and analyzing two-dimensional shapes.

Grade 4: (1) developing understanding and fluency with multi-digit multiplication, and
developing understanding of dividing to find quotients involving multi-digit dividends; (2)
developing an understanding of fraction equivalence, addition and subtraction of fractions
with like denominators, and multiplication of fractions by whole numbers; and (3)
understanding that geometric figures can be analyzed and classified based on their
properties, such as having parallel sides, perpendicular sides, particular angle measures,
and symmetry.

Grade 5: (1) developing fluency with addition and subtraction of fractions, and developing
an understanding of multiplication of fractions and division of fractions; (2) extending
division to two-digit divisors, integrating decimal fractions into the place value system and
developing understanding of operations with decimals to hundredths, and developing
fluency with whole number and decimal operations; and (3) developing understanding of
volume.

ELD Standards. Each unit includes ELD Standards that will amplify the content and language
acquisition in the unit. GLAD strategies are also embedded in the unit for vocabulary
development and building content knowledge. Teachers and leaders use the lesson framing
questions from the ELA/ELD framework to plan opportunities for integrated language
development.

COMPONENTS OF OUR MATHEMATICS INSTRUCTION

To best meet the demands of CCSS, our math instruction includes all of the following elements at
all grade levels:

Instruction and learning activities focused on math concepts and application of
understandings

Explicit instruction on math vocabulary and language

Spiral review on concepts already covered, with a specific focus on application of
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understandings across a diverse range of concepts

e Protected intervention and corrective instruction time during the STEM block

e Well-designed counting routines in early-childhood grades to developing counting fluency,
cardinality & 1:1 correspondence

e Daily Number Stories using a Cognitively Guided Instruction approach, designed to
develop number sense and flexibility, as well as apply understandings of mathematical
operations in context

e The purposeful and data-driven integration of online learning programs within the STEM
classroom, to provide aligned and personalized practice that is incentivized, monitored,
and aligned by the teacher

In order to accomplish all of these each day, it is imperative that our STEM blocks are designed to
make the most of every minute, and ensure that the teacher is able to be as impactful as possible
with their time and attention. It also requires homework to be considered as a component of the
daily schedule and not a separate element or add-on to the classroom routines.

Spiral review. Spiral review is critical to ensure our learners are repeatedly engaging with content
and applying their burgeoning understandings to a wide assortment of contexts and challenges.
This block also keeps skills fresh in the minds of students and allows teachers opportunities to
shore-up small misconceptions, review key vocabulary, and investigate application of previously
learned content in new situations. There are two main forms of spiral review: math meeting
(Grades TK - G1) and math board (Grades 2 - 5).

e Math meeting: Math Meeting is a daily routine in the early childhood classroom, where
students practice routinized skills (e.g. oral counting), explore the calendar for math
patterns, and spiral review previously taught content. At the beginning of the year, math
meeting is a group exercise, while students become more independent as they become
more familiar with the routine. Grade 1 students start the year with math meeting, and
transition to math board by the end of the year in preparation for Grade 2.

e Math board: Math Board is a review worksheet with a 5-6 problems aligned to previous
objectives and skills. Students complete the majority of their math board the previous
evening as homework and then complete 1-2 additional problems for the first 5 minutes of
their math block as their “Do Now” routine. Teachers then use the remaining 10 minutes of
their spiral review time to review 1-2 targeted problems as a class, focusing on key
misconceptions from their formative assessment data or important background
knowledge required for upcoming content. For maximum effectiveness, math board can be
differentiated to reach students at different levels.

Number Stories. Number Stories at Rocketship are a critical part of our students’ STEM
education. Number stories ask students to explore their understandings within a familiar context,
with a focus on making sense of the mathematics and discovering new strategies for solving
problems, using a Cognitively Guided Instruction approach. Students work on not just solving
problems, but understanding, representing, discussing, and approaching problems using various
strategies. Students practice producing visual, oral, and written explanations for problems, as well
as responding to and critiquing others’ reasoning. We believe that STEM is a language we teach -
number stories help students examine what the language of math looks like in real-life contexts
and discussions.

Counting Collections. In TK & K, students engage in regular practice counting collections of
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objects and then share different ways to organize them. Counting Collections builds 1-to-1
matching, cardinality and eventually base-10 understanding.

Core Lesson. The Core Lesson is the portion of the math instructional block where new skills are
taught. This component is infused with checks for understanding and culminates in a formal
measure of mastery in the form of an exit ticket. Teachers will follow a network-designed scope &
sequence map for this component.

Small Group Instruction. Every 3 to 5 days (based on the network-designed unit plan), teachers
engage in a small group instruction day in lieu of a core lesson. This day of small group instruction
serves the following purposes:

Gives students the opportunity to explore extended application of developing concepts
Provide teachers an explicit time to respond to their formative and summative assessment
data, and to pull groups of varying size to give students the “just right” instruction for
them at that time, whether re-teaching, intervention or extension.

On these days, teachers leverage class time to work in depth with a group of students. They may
focus on needed intervention to fill-in content gaps from the previous grade-level, additional
re-teaching on content from the current grade-level, or challenge and extension work for
accelerated learners. There is no limit to the size of a small group -- it may consist of 2-3 students,
or it may consist of 75% of the class. During this time, students not participating in the small group
are working on extended application work, either independently or in groups.

As further described below in our Special Populations section, we also incorporate English
Language Development standards and strategies related to academic vocabulary in our
Mathematics block.

INSTRUCTIONAL PLANNING AND PREPARATION

The need for solid planning and intellectual preparation is especially important to ensure that
teachers leverage the interconnectedness of the CA CCSSM Practice and Content Standards. As
described in Section A above, our teachers and School Leaders are provided with many resources
to help them effectively plan and execute their mathematics instruction. These include:

e Scope and Sequence Maps: This is a curriculum map that identifies the key practice and
content standards, skills, and concepts to be taught throughout the year, organized into
units and paced onto the yearly instructional calendar.

e Content Modules: We prepare comprehensive guide books, called “modules,” for various
mathematical concepts that are designed to help teachers develop a profound and broad
understanding of the mathematics standards. Modules also reference a variety of
resources that teachers can use to further their understanding and effectively teach the
standard.

e Unit Assessments - Centrally created Unit Assessments to help instructional staff
understand the bar for mastery and foster cross-network data analysis.
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e Unit Plans & Daily Lesson Plans - Unit & Daily Lesson Plans help instructional staff
understand how to work through the content within the unit, as well as structure and
assess daily lessons.

Teachers plan for integrated ELD through a variety of actions, including:
e Unpacking aligned ELD standards for units
e Utilizing graphic organizers and visual support templates for explicit vocabulary
instruction
e Discussing and planning supports, using the ELA/ELD framework “lesson plan framing
guestions”

For STEM scope and sequencing, please see Appendix 3.

SCIENCE AND SocIAL STUDIES INSTRUCTION

INTEGRATED CONTENT INSTRUCTION

“Content instruction” describes the subject matter that students are learning about. Our primary

goals for content instruction are to provide students with exposure to a wide breadth of science
and social studies topics, build skills and competencies around learning investigations, foster
curiosity in various types of content, and provide opportunities for students to continually
practice and utilize knowledge.

The CA CCSS calls for history/social studies, science, and technical subjects to be integrated into
K-5 reading literacy instruction. Our instructional framework is rooted in integration, with science
and social studies content appearing in not only reading but also in writing, mathematics, arts, and
language instruction.

Our content instruction contains four main components.

Skills and competencies. We teach science and social studies skills that can be applied to various
subject matter at any time (i.e. recording observations, reading maps, using timelines). We
generally try to frontload skills and competencies related to our content instruction at the
beginning of the school year so that students have the opportunity to apply them in an
increasingly sophisticated manner.

General content exposure. As described above, we aim to expose our students to a wide variety of
science and social studies content to bolster curiosity and broaden their horizons in an authentic
way. This is often done through reading nonfiction text, which (as described in Section A above) is a
key emphasis of the CA CCSS. We also explicitly teach science and social studies content during
our ELA/Literacy and mathematics instruction.

Explicit vocabulary instruction. Consistent with the goals of the CA English Language Development
(ELD) standards to authentically expose students to academic vocabulary, we teach students
vocabulary during our instructional blocks. For example, we often pre-teach the Tier 2 words and
academic language that students need to access content and build background knowledge.
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Projects and investigations. We provide students with opportunities to conduct research, do
projects, and make observations while learning new content. This can occur during the Humanities
or Mathematics block as well as through projects and investigations completed within our
Learning Lab.

Our content instruction model requires a high degree of communication and collaboration among
classroom teachers and instructional staff, for which our rotational model and professional
development structure (further described below) are well suited. We strive to ensure that
classrooms are aligned on the various skills and content being taught in science, social studies, and
beyond. We also routinely analyze performance data across all content areas to plan and evaluate
our instruction and ensure that instruction progresses fluidly through grade levels.

SOCIAL STUDIES INSTRUCTION

Our social studies instruction is aligned with the CA CCSS for ELA/Literacy as well as the existing
California History-Social Science framework. Our goal is for students to become proficient in
social studies in order to achieve civic competence--the knowledge, intellectual processes, and
democratic dispositions required of all students to be active and engaged participants in public
life.

Some of the key concepts that our students will learn as they progress through Rocketship include
investigations into the world’s ancient peoples and civilizations; studies of ancient peoples of our
own continent, Native Americans; native peoples in different areas of our continent; and early
explorers, colonialism, and westward movement. Students will also explore topics like producers
and consumers in society; social justice, including studies of pioneers like Rosa Parks and Cesar
Chavez; major historical conflicts such as the Civil War; and geography and map skills.

We also use Social Studies as a further opportunity to celebrate our students’ diverse heritage. We
invite students to share their language, cultural ideas and observations, customs, and backgrounds
to provide a multicultural dimension. We also conduct lessons and units centered on important
multicultural figures and events.

SCIENCE INSTRUCTION

NGSS-Aligned Instruction. At Rocketship, we utilize the Next Generation Science Standards to
develop teaching and coaching tools for NGSS-aligned instruction. We use resources that are
available on the CA NGSS Digital Center, research best practices, and use high-quality sample CA
NGSS-aligned assessment resources. We provide opportunities for hands-on experiments,
supported by standards-aligned FOSS kits and STEMScopes, both of which have been adopted by
the California State Board of Education as programs that meet the components of the NGSS
framework.

Components of Rocketship Science Instruction. Science instruction is an integral component of our
STEM block. We build NGSS-aligned science units into the STEM SSM, which occur during the

Core Lesson component described above. We also administer NGSS-aligned unit assessments.

Our science instruction is focused on building content knowledge and schema including the use of
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GLAD strategies to support language acquisition. Our units encompass the three dimensions of
the NGSS (Disciplinary Core ldeas, Science and Engineering Practices, and Crosscutting
Concepts). Units are bundled according to the thematic model of the NGSS and include the
following topics from the Disciplinary Core ldeas:

e Physical Sciences. Our instruction includes grade-appropriate lessons in the NGSS focus
areas of motion and stability, waves and their application in technologies, and matter and
its interactions.

e Life Sciences. Our instruction includes grade-appropriate lessons in the NGSS focus areas
of molecules and organisms, heredity (inheritance of traits), ecosystems, and biological
evolution.

e Earth Sciences. Our instruction includes grade-appropriate lessons in the NGSS focus
areas of earth’s systems, earth’s place in the universe, and the effects of global activity on
the earth.

As described above, science instruction is also integrated into our Humanities and STEM blocks to
ensure that students are having an authentic and meaningful experience with the content they are
learning. Teachers use the CA-ELD Standards to amplify the science standards, develop language
skills, and build content knowledge.

PHYSICAL EDUCATION AND ENRICHMENT

Our instructional program incorporates a number of enrichment opportunities for our Rocketeers.
All students receive daily Physical Education. We have a strong focus on wellness, and as such we
align our PE. program in accordance with E.C. 51210(g), which requires students in traditional
public school in grades 1-5 to be provided with not less than 200 minutes each ten school days,
exclusive of lunch and recesses. Pursuant to EC 60800 and 5 CCR 1040, we administer the
Physical Fitness Test (PFT) to our fifth grade students.

In addition to P.E., Rocketship schools have a variety of enrichment programs, such as Art, Science,
Spanish, Urban Gardening, Folklorico Dance, and Engineering. The number and type of enrichment
programs vary depending on enrollment each year at each school. We hire enrichment instructors
who have demonstrated expertise and interest in a specific enrichment content area. Students will
receive some type of enrichment during every full school day. (For RLS’s bell schedule, please see
Appendix 5.) Where relevant, our instructors strive to align their curriculum with the California
Visual Performing Arts framework and the SHAPE standards. This framework provides guiding
principles, planning and implementation strategies, curriculum development, assessment
resources, and professional development for instruction in Physical Education and the arts. As
with all members of our instructional staff, our enrichment instructors receive regular coaching,
training, and professional development. We continually strive to ensure that all enrichment
content is rigorous, standards-aligned, and data-driven.

LEARNING LAB

At Rocketship, we believe the Learning Lab must be a purposeful and diverse learning experience
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that further unleashes the potential of our Rocketeers through rigorous academic and
non-academic experiences, described in detail below. The learning lab allows us to further
enhance our Rocketeers classroom lessons and learnings, more widely expand their experiences in
an even more holistic manner, and further develop the critical thinking and 21st century skills
required for them to thrive at Rocketship and beyond.

In order to provide the diverse range of experience for our Rocketeers described below, we
flexibly schedule different activities for the learning lab during a single school day, across a school
week, as well as across the school year. On most school days, the learning lab will be running no
more than three centers at any one time. Two of these centers will always be Tier Il tutoring and
an Online Learning Program (OLP) station with the third station being an experiential learning and
skills center. Different students will be in different experiential learning and skills centers across
grade levels, across the course of a week as well as across the course of the year. Currently, we also
vary student experience over the course of the week with one day of the Learning Lab dedicated
to science instruction in the upper grades and art, music, or spanish in the lower grades.

In the Learning Lab, we reinforce concepts introduced in the classroom and provide repeated
practice opportunities for students under the support and guidance of a trained tutor. The
Learning Lab is like a high quality afterschool program that is integrated into a student’s school day
and tightly tailored to their unique learning process and needs. Our student’s time in the Learning
Lab does not replace any time with a teacher; rather, it augments their classroom learning by
helping students learn at their own pace and develop more ownership of their learning.

Classroom instruction is complemented with a variety of Learning Lab activities, supporting
students in multiple ways as they work to master standards. For example, while tutors spend time
every day teaching small-group guided reading, students also use an Online Learning Program to
read independently, leveraging the program'’s extensive library and using its assessments that
check for comprehension. Similarly, students build fluency on math programs that allow tutors to
assign work in specific areas where they see a student struggling, while others are adaptive,
allowing Rocketeers to work through relevant content at their own pace. Our use of Online
Learning Programs is further described below.

During the learning lab block, students will also participate in small group instruction with
students with similar learning needs. Based on academic performance, our students our grouped
according to their academic need. In these leveled small groups, students receive regular tutoring
on literacy skills by tutors who are utilizing research-based curricula to deliver lessons which align
to students’ specific learning needs.

The Learning Lab is staffed by Individualized Learning Specialists (ILSs) and it is supervised by our
School Leaders (the Principal and Assistant Principals). ILSs create a positive student culture in the
Learning Lab, motivating and supporting students to reach their individual learning goals. They
actively guide students on all computer programs and ensure that the educational software used
in the Lab effectively meets the needs of students. As mentioned above, ILSs also tutor leveled
small groups of students on literacy and/or math skills.

The School Leaders oversee the managerial aspects (i.e. hiring ILSs and enrichment teachers,

monitoring student behavior, selecting appropriate OLPs, designing and laying out the learning
space). They also play a vital role in ensuring the substantive quality of the education that occurs in
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the Learning Lab. Our School Leaders also serve as coaches to the ILSs. They train our ILSs to use
pre-selected, evidence-based intervention curricula to respond to individual student needs and
engage in regular progress-monitoring of each ILS to identify areas for additional training or other
supports. Along with our classroom teachers, our School Leaders also work with the ILSs to collect
and analyze data from in-person and online interventions to help design personalized support for
our Rocketeers. ILSs also receive similar support and professional development as classroom
teachers on campus.

COMPONENTS OF OUR LEARNING LAB

Experiential Learning and Skills Centers:

Students receive 60 minutes of Learning Lab time weekly dedicated to an experiential, hands on
learning center focused on building and developing the 21st century skills of communication,
collaboration, creativity, and critical thinking. Schools offer a variety of experiences including
Legos/Lego Robotics, Strategy and Sportsmanship (Chess), or Art.

Online Learning Program Center

Rocketship’s Online Learning Program (OLPs) suite provides students with personalized and
adaptive programs to supplement learning both in and out of the classroom. Students receive a
minimum of 60 minutes weekly of OLPs in the Learning Lab, combined with additional time in
STEM and HUM classrooms.

Tutoring/Tier Il Instruction:

During the learning lab block, students will also participate in small group instruction with
students with similar learning needs with the Learning Lab serving as the primary space for
students to receive Tier Il reading interventions. Based on academic performance, our students
our grouped according to their academic need. In these leveled small groups, students receive
regular tutoring on literacy skills by tutors who are utilizing research-based curricula to deliver
lessons which align to students’ specific learning needs.

Project Based Learning:

When grade 3-5 students engage in Project Based Learning Units in their HUM classroom they
will also have extended time within the LL for research, creation, and presentation on those same
projects.

For more details on the responsibilities and qualifications for various staff roles at Rocketship,
please see Element E below. For further description of our student schedule, please see below.

ONLINE LEARNING PROGRAMS (OLPs)
As mentioned above, part of our blended learning approach to personalized instruction includes
the purposeful use of adaptive technology through Online Learning Programs (OLPs). OLPs

deliver many benefits, including:

e Personalized instruction delivered on a constant, reliable basis. While we believe that
effective instructors are at the heart of effective instruction, the reality is that no single
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teacher can reach all learners at every minute. OLPs broaden the swath of students that
we can effectively reach to teach content. This is especially critical to us given that the
student population that we serve often arrives at Rocketship achieving significantly below
grade level.

e Basic skill remediation. Students must develop the foundational knowledge in various
content areas if they are going to successfully progress as learners. As with any classroom,
our teachers’ time is limited. Allowing some of the remedial work to occur through reliable
online programs (our selection process is further described below) enables students to
build the foundations they need while freeing up teachers to focus their time on
higher-level instruction.

e Student accountability, motivation, and engagement. Through tracking features of our
various OLPs, students can assume responsibility for their own progress toward
individualized learning goals.

e Data analysis. Our OLPs are a valuable data resource. The programs consistently generate
a variety of data for our teachers and school leaders to analyze while planning and
personalizing instruction.

e Real-time teaching. Many of our OLPs are designed to adjust content in real-time based on
students’ individual progress to keep students working on the most appropriate material
and advancing along their individualized learning pathways.

Each OLP that we introduce to our suite undergoes a rigorous selection and piloting process to
ensure that it meets our well-defined criteria. We generally look for programs that maximize
adaptability, assignability, and analytics.

Adaptability. A program is adaptive if it automatically senses a student’s gap in understanding or
mastery of a skill and systematically changes the pace or lessons. Often, programs will assess
student understanding through instructional lessons or intermittent mini-tests, adjusting as
necessary to focus on that individual student. While our OLPs are always subject to change to
reflect the latest advances in adaptive technology, our current programs that assess regularly in
this fashion include Lexia and Freckle. Other programs, such as ST Math, utilize more extensive
diagnostic assessments or pre-tests to gauge a student’s level and assign appropriate instructional
lessons. Through these intelligent adaptive systems, students focus on their own personalized
levels, working on the skills that they need to practice most.

Assignability. Additionally, we leverage programs that allow for in-program assignability. Rather
than giving online programs 100% control over the online content that students engage in, we
balance both online assessment systems as well as teacher input. Several of our current programs,
including Freckle and Lightsail, allow teachers to assign lessons, reorder objectives or select books
for students to see in their online portals. Through this balance of integrated adaptive
assessments and teacher input based on other assessments, we can ensure that the programs
truly match student needs, both inside and outside of the programs.

Analytics. The last, arguably most important, feature that we utilize in our online learning
programs is the teacher analytics. These dashboards give teachers real-time data on how students
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are performing. They break down assessments, individual lessons and overall usage, allowing
teachers to adjust both online and in-class programming. Teachers may utilize assignability
features to assign specific lessons or domains of instruction or even adjust the order of objectives
that classes encounter. Teachers can also customize features such as when a student can access
online instruction, assessments or games within the programs. Through these insights, teachers
can ensure our programs are highly focused and continually benefiting student outcomes.

As described above, students may engage with OLPs during any of the instructional blocks,
including Humanities, STEM, and the Learning Lab.

Our current OLP suite includes the following:

e ST Math (Grade TK/K)- A visual math program that builds deep understanding through
creative problem solving.

e Reflex (Grades 1-5)- A math fluency program to help Grade 1-5 students practice math
facts.

e Freckle (Grades 1-5)- An adaptive Math program aligned to Common Core State
Standards.

e Lexia Core 5 (Grades K-5)- An individualized reading program that covers the six areas of
reading instruction.

e Lightsail (Grades 1-5)- An expansive digital library that provides books based on students’
Lexile level.

gSOCIAL—EMOTIONAL LEARNING

We believe that students must master both academic and critical life skills to truly be successful
participants in and contributors to society. To this end, our instructional program includes a
social-emotional learning curriculum as well as other initiatives to help students develop into
confident, competent, self-motivated, and productive lifelong learners.

CORE VALUES

At every Rocketship campus, we teach four core values — respect, responsibility, persistence, and
empathy. Additionally, most schools choose a fifth core value of its own.

Core values form the basis of our behavioral instruction and management systems. At the
beginning of the school year, teachers explicitly teach core values lessons in which they
demonstrate what different core values look like in action. Every school also has its own system to
promote/reinforce the core values, such as providing students with Core Value Rockets, which can
be redeemed at the school store or entered into a prize raffle. Furthermore, teachers try to
identify which specific core values students are not demonstrating when students receive a
behavioral consequence (i.e. a student is moving down on the classroom behavior “clip chart”
because his/her actions were not demonstrating our core value of respect).

LAUNCH

Each Rocketship campus begins the school day with Launch, which is a period of time for the whole
school to come together around some school wide foci. This usually includes one of the core values
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(i.e., a “core value of the month”). During Launch, the school may also promote a particular
successful student habit, such as preparedness, going above and beyond, or urgency. Schools may
also teach a new feature of an incentive or behavior management system. Launch is also a time to
promote school-wide academic progress. School leaders may teach everyone a word or idiom of
the day or celebrate progress toward achievement goals. Finally, schools may use Launch time to
foster school culture and pride and student engagement. The whole school, including the staff,
may learn a song or a dance together or celebrate a particular student or classroom’s recent
accomplishment.

POSITIVE BEHAVIORAL INTERVENTIONS AND SUPPORTS

Positive Behavioral Interventions and Supports (PBIS) is our framework for creating learning
environments that are consistent, predictable, positive, and safe. We believe that students need to
be taught how to behave, and struggling students must be taught replacement behaviors.

Each school has a PBIS Team comprised of a wide cross-section of staff members, including
teachers, school leaders, and operational and support staff members. Each member of the team is
tasked with overseeing a different PBIS component, further described below.

e PBIS Lead: The PBIS Lead, leads the PBIS team and is the point of contact with the entire
school leadership team to make sure Tier 1 stays top of mind, regarding the reinforcement
of positive behavior.

e Data Lead: The Data Lead will enter information on negative behaviors that occur at
school into an online system to analyze trends and make data-based decisions about how
to shift behaviors. For example, the Data Lead may analyze data that reveals that
kindergarteners tend to get into trouble in the late afternoon toward the end of each week
and help design a proactive strategy targeted for these students at this specific time
period.

e Reinforcements Lead: The Reinforcements Lead is in charge of school-wide reinforcement
programs such as Core Value of the Month and Student of the Month. The Reinforcements
Lead also ensures that the school is reinforcing positive behaviors and giving
consequences fairly and consistently.

e Staff: The Staff Lead oversees staff culture and designs programs to promote staff
enjoyment, wellness, and ensure a positive environment.

e Character Education Lead: The Character lead oversee the fidelity of implementation of
the social-emotional learning curricula, further described below.

SOCIAL-EMOTIONAL CURRICULUM

The Shortest Distance. The Shortest Distance is an internally developed social-emotional
curriculum with a well-developed scope and sequence of SEL skills that we use across our schools
for our daily SEL lessons. The curriculum’s name “The Shortest Distance” is inspired by the
following words, "The shortest distance between truth and a human being is a story." These words
from Anthony de Mello inspire us to believe that our students are most deeply impacted by
discussing SEL skills and actions through story and conversation, rather than solely relying on
explicit instruction. We use this curriculum to reach all students at the Tier 1 level in order to
increase our student's skills in regards to their SEL competencies. Our desire is for our students to
be able to apply these skills and have conversations which link fiction and informational text
stories to their own experiences in their classrooms and communities. The curriculum includes five
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units throughout the year.

Unit 1: Respect, Inclusion, and Welcome

Unit 1.5: Mindful of Myself and My Feelings

Unit 2: Kindness, Empathy, and Friendship

Unit 3: Persistence, Grit, and Patience in Growth

Unit 4: Mindful of Myself, Others, and the Environment

Unit 5: Responsibility, Problem-Solving, and Community Action

RULER Approach. The RULER Approach is a social-emotional curriculum that we also use in our
upper grades. The curriculum includes a set of four tools designed to build students’ emotional
intelligence:

e The Class Charter: Each class comes together to name the feelings that the students want
to feel at school, the actions they will take to produce these feelings, and the actions they
will take if someone is not showing these feelings. The purpose of the charter is to establish
an environment where students feel safe talking about feelings at school.

e The Mood Meter: The mood meter is a coordinate grid that plots students’ levels of
pleasantness/unpleasantness against their energy levels. Each grid quadrant is associated
with a color. Students are taught to identify how they feel in relation to the grid. Students
are also taught vocabulary associated with these feelings and regulation strategies to
introduce actions they can take to change their feelings.

e The Meta-Moment: For students who find themselves angry or anxious, the meta-moment
is a tool for students to use to stop themselves from reacting, picture their “best selves,’
and pick a strategy to become their “best selves.’

e The Blueprint: The blueprint is a conflict management tool that teaches students to take
others’ perspectives and react to a situation based on how another person is feeling.

Teachers spend the first part of the school year introducing these tools and getting students
well-versed in them. Students then use